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INTRODUCTION
Chicago, Illinois is a large city comprised of small neighborhoods. The City 
of Chicago is made up of 77 “Community Areas.” Many diverse neighbor-
hoods are within each community area. Each neighborhood has its own 
identity that revolves around the churches, schools and community cen-
ters that serve the neighborhood. In each of these educational institutions, 
learning also exists on a larger social and cultural scale that is reflective of 
the distinct qualities of the neighborhood. 
The idea of a learning institution as the center of a neighborhood is formed 
at the time children first begin school. Much of their intellectual and social 
growth exists in conjunction with the setting of an elementary school. In the 
classroom they learn to read and write. On the playground they experience 
social interaction with other children from their neighborhood. In this way, 
children begin at an early age to associate the neighborhood school with 
their own development, both intellectually and socially. 
This past summer, the Chicago Board of Education voted to close 49 ele-
mentary schools in the Chicago Public School system. Schools were closed 
based on a process that evaluated the surrounding population of school-
aged children and poverty rates, among other factors such as test scores 
and performance levels. If the identity of a neighborhood is traditionally rep-
resented in a learning institution such as a school, what happens when the 
facility that fosters such an identity closes its doors?
A Chicago public elementary school was recently closed in the neighbor-
hood of Andersonville, located 6.5 miles north of the central business dis-
trict, which was originally a predominantly Swedish-American area. Since 
its establishment, the area has become more diverse and this is reflected 
in the housing stock that surrounds the proposed site. As the neighbor-
hood evolves, so should the infrastructure that represents the identity of the 
neighborhood. 
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NEIGHBORHOOD IDENTITY 
I believe that learning primarily takes place beyond the walls of a traditional 
classroom. Learning occurs in the community in which we live, both socially 
and culturally. Learning also exists at multiple scales. Community-wide in-
frastructure such as sidewalks, stoops, alleys, street corners, backyards 
and parks allows for multiple scales of social learning within the neighbor-
hood. The unique demographics of a neighborhood allow for cultural learn-
ing within this infrastructure. 
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COMMUNITY LEARNING
I CONTEND that a community learning center can stabilize 
the identity of a neighborhood while also allowing for its fu-
ture growth. The constructed environment must be flexible 
in a way that responds to the changing population of the 
neighborhood but must also embody an idea of permanence 
to foster the feeling of identity. The unique characteristics 
and needs of the neighborhood must also shape the learn-
ing center so that the vitality of life which presently exists in 
the community-wide infrastructure is reflected in the physi-
cal design. A community learning center for Andersonville 
contributes greatly to the feeling of home by providing a 
platform for the community to learn about its culture and 
also benefit from the social support of the collective.
08
“As the focus of neighborhood activities, an educational facility creates 
identity for the entire community. We think that identity should be as unique 
and diverse as the community it serves.”
-Carol Ross Barney, architect
09
KEY TERMS
IDENTITY
COMMUNITY
NEIGHBORHOOD
LEARNING
ASSIMILATION
ACCOMMODATION
PERMANENCE
The integration of external elements into evolving or completed 
structures
Any modification of an assimilatory scheme or structure by the elements it 
assimilates
A group of people who live in the same area; also a group of people who 
have the same interests, religion, race, etc
The distinct characteristics by which an individual is recognizable as a 
member of a group or a persisting entity
A district or locality within a larger community, often with reference to its 
distinct character and/or inhabitants
The process of acquiring knowledge of or skill in by study, instruction, or 
experience
Perpetual or continued existence, a past that is still being experienced
definitions from www.dictionary.com, accessed December 8, 2013.
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CONCEPT  THEORY
11
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Jean Piaget, a Swiss psychologist, believed that intelligence existed in an 
equilibrium between assimilation and accommodation. In his study on cog-
nitive development in children, Piaget defined assimilation as “the integra-
tion of external elements into evolving or completed structures” and accom-
modation as “any modification of an assimilatory scheme or structure by the 
elements it assimilates” (Piaget 1970, 706-708). While assimilation takes 
the outside and molds that to the existing inside, accommodation brings the 
outside in and adapts the inside as a reflection of the outside occurrences. 
Assimilation provides us with continuity while accommodation allows us to 
change.  Piaget believed that one could not exist without the other, resulting 
in equilibrium between the two.  In Piaget’s theory, he states, “[In equilib-
rium,] assimilation is still subordinate to the properties of the objects, or, in 
other words, subordinate to the situation with the accommodations it entails; 
and accommodation itself is subordinate to the already existing structure to 
which the situation must be assimilated,” (Piaget 1970, 708). 
What happens when assimilation and accommodation fall out of 
equilibrium? 
Hardi Fischer described this situation from the perspective of a child. Too 
much assimilation results in a need for the child to explore the world. On 
the other hand, too much accommodation is seen in a child who is con-
stantly imitating the world around him/her (Fischer 1964).  While Piaget 
emphasizes the importance of reaching equilibrium, he also recognizes that 
disequilibrium is a natural part of the development process.
ASSIMILATION AND ACCOMMODATION
ACCOMMODATIONASSIMILATION
DISEQUILIBRIUM
EQUILIBRIUM
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ASSIMILATION
ACCOMMODATION
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PIAGET’S THEORY + ARCHITECTURE
While Piaget’s theory of assimilation and accommodation in relation to a 
child’s development is not spatial, it has the potential to lead to an architec-
tural manifestation. 
Assimilation and accommodation are both a reaction to external influences. 
In the case of a child, this external environment is the community in which 
her or she lives. Spaces that reflect the identity of the environment allow for 
both assimilation and accommodation. This is seen at various scales in the 
design of parks, community centers, neighborhood schools, libraries, etc. 
Architecture that is continuous with its surroundings yet potentially manipu-
lated by its inhabitants allows for equilibrium to exist. 
How does this theory inform the constructed environment?
The continuous cycle between assimilation, disequilibrium, accommodation 
and equilibrium calls for a series of spaces allowing for this progression to 
occur. This could exist within nested spaces with varying scales of interac-
tion. The constructed environment can allow for child-child interaction, child-
adult interaction, and children-community interaction.
SCALES OF INTERACTION
CHILD-CHILD
CHILD-ADULT
CHILDREN-COMMUNITY
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COMMUNITY AND ARCHITECTURE
Communities are defined by geography, culture or some other organiza-
tion. Architecture fosters the growth of community through natural areas of 
social interaction such as sidewalks, stoops, backyards, alleys and parks.
Another key characteristic of a community is its ability to contain or be 
contained by another, differing community. This gives rise to nested com-
munities. Nested communities exist within a learning environment at mul-
tiple scales. An elementary school is a learning community within its larger 
surrounding neighborhood. A classroom is a smaller learning community 
within the larger context of a school.
COMMUNITY:  a group of people who l ive in 
the same area, a group of people who have the 
same interests, rel igion, race, etc
STOOP & SIDEWALK
BACKYARD
ALLEY
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TIME AND ARCHITECTURE
Architecture is experienced through time in a couple of different ways (Bo-
duch, 2013).
DIURNAL
The way in which a space is experienced and occupied varies from day to 
night. During the day and night, space is experienced both internally and 
externally in different ways. 
SEASONAL
A space’s functions change throughout the year. This results in a varied 
experience due to time. Weather has a direct effect on how a space is 
occupied, whether it be internal or external. Our senses react differently 
according to the changing seasons.
AGING
The experience of a space changes as the constructed environment ages. 
Weather also has a direct affect on the physical architecture, but in a less 
predictable manner.
TEMPORALITY:  the state of existing within or 
having some relationship to t ime.
24 HOURS
PAST                      PRESENT                 FUTURE 
FALL SPRING
SUMMER
WINTER
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PERMANENCE AND ARCHITECTURE
Architecture is also expressed through the theory of permanencies. Aldo 
Rossi’s theory first states that the city is a man-made object comprised of 
artifacts. Within the city, permanence is represented through propelling ele-
ments and pathological elements. “Artifacts either enable us to understand 
the city in its totality, or they appear as a series of isolated elements that 
we can link only tenuously to an urban system,” (Rossi 1982, 59). Propel-
ling permanence is a form of the past that can still be experienced by the 
inhabitants. Pathological permanence is also a form of the past, yet it is 
very isolated and lacks context. 
“The dynamic process of the city tends more to evolution than preservation, 
and that in evolution [artifacts] are not only preserved  but continuously 
presented as propelling elements of development,” (Rossi 1982, 60). Ar-
chitecture that reflects the past while looking towards the future allows for a 
constructed environment that is directly related to the surrounding environ-
ment and its future development. 
PERMANENCE:  perpetual or continued exis-
tence, a past that is sti l l  being experienced A
B
C
D
A
B
C
D
PATHOLOGICAL ELEMENTS
isolated throughout time, no relation to other elements, elements 
have no new functions as time advances
PROPELLING ELEMENTS
vital elements that allow a greater understanding of the past, ele-
ments gain new functions as time advances
18
PRECEDENTS
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CHICAGO NEW SCHOOL DESIGN WINNER
Marble Fairbanks submitted one of two winning entries to the Chicago Public 
Schools Design Competition, “Big Shoulders, Small Schools” (Sharp 2002). 
“Bootstrapping describes a process of growth in which a small 
amount of energy triggers the evolution of a larger system. We 
believe a school building can act as a bootstrap for the growth 
of communities within a classroom, within the school itself, and 
within the neighborhood at large,” –Marble Fairbanks.
This design is a physical manifestation of the idea of nested communities. 
The school building is situated within the landscape and the building is rein-
forced as part of the landscape through the use of landscaped roofs. Marble 
Fairbanks’ design engages the surrounding community with a neighborhood 
garden, playgrounds, sport courts, and an “interior street,” which dissects 
the building. The “interior street” is a space designed to allow for interaction 
between students and teachers and various parts of the program. 
This project’s design also heavily considered temporality. The axon (right) 
shows how the school can change with additions to each of the small 
schools in the project. The design also studied how various parts of the 
project could be occupied at different times of the day to further its com-
munity interaction (far right).
20 
21
Clockwise from top right: lower level plan at 11 am, lower level plan at 
6 pm, “interior street” connecting the small schools, bird’s eye view, 
axonometric showing future growth of the small schools
LAVEZZORIO COMMUNITY CENTER
This community center was designed by Studio Gang Architects in 2008 
for SOS Children’s Villages. SOS Children’s Villages is an international 
non-profit organization that provides education, housing, and support for 
foster-care children and families. Lavezzorio Community Center is situated 
on the Auburn Gresham neighborhood on the south side of Chicago. This 
neighborhood is dedicated to providing homes for foster children and this 
center serves as physical symbol of that dedication. This center has a spe-
cific focus on education and social interaction while providing services for 
both foster-care and neighborhood families (ArchDaily, 2009).
On the ground floor there are classrooms for day-care and infant day-care. 
These have immediate access to an outdoor play area. The wide staircase 
leading up to the second floor also functions as classroom seating and a 
stage for performances. On the second floor there is a large community 
room, an office for caseworkers and rooms for counseling. The large com-
munity room functions as a classroom, exercise room and meeting room. 
Since its completion, the Lavezzorio Community Center has had a positive 
impact on the surrounding community (Kamin, 2009). This is seen in the 
adjacent buildings, pedestrian walkways and landscape. The function of the 
center has also expanded to serve as a polling place, meeting location and 
wedding venue. 
In Studio Gang’s situation plan (right), the Lavezzorio Community Center’s 
adjacencies are made very apparent. The center’s effect on the surrounding 
community is in part due to its proximity to major thoroughfares such as the 
Metra Commuter Rail, 76th Street and Halsted Street.
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FIRST FLOOR
SECOND FLOOR
Clockwise from top right: floor plans highlighting the adjacent class-
room spaces (blue) and community spaces (green); the northeast 
corner of the building; wide-stair to the second floor 23
RAY AND JOAN KROC COMMUNITY CENTER
The design for the Salvation Army’s Ray and Joan Kroc Corps Community 
Center began in 2005 with a design competition. The original site was 24 
acres and was located in the Bronzeville neighborhood on the south side 
of Chicago (Pridmore 2010). The center was finally built in 2010, but on an-
other site further south in the West Pullman neighborhood. Throughout the 
entire design process, the goal of the project has been consistent: to serve 
young people in a dangerous neighborhood (Pridmore, 2010).
The site changed following a closer consideration of the development of the 
Bronzeville neighborhood. The competition committee was concerned that 
they were calling for the “right building and the right programs in the wrong 
neighborhood,” (Pridmore 2010). Bronzeville was quickly changing and this 
was evident in the new condominiums that were popping up around the site. 
The new site in West Pullman was in a rougher neighborhood filled with 
families turned away from public housing (Pridmore, 2010).
The community center houses ministry, community and social services. 
Some of the features include a gym, aquatic center, fitness center, climbing 
wall, tennis courts, outdoor stadium, golf facilities, running track, computer 
rooms, classrooms, outdoor amphitheater and performing arts center. The 
final design of the building was carried out by the Chicago-based firm, An-
tunovich Associates.
A fundamental part of the initial concept for the Salvation Army’s Ray and 
Joan Kroc Corps Community Center was that “[Salvation Army] wanted to 
honor Joan Kroc’s desire to make an architectural statement with the build-
ings as a way of valuing the members of the community,” (Pridmore 2010).
24 
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Clockwise from top right: woodshop, flexible classroom space, map 
showing location on the far south side of the city, exterior view of the 
entrance, preliminary drawing of the project
LAKE MICHIGAN
CHICAGO
INDIANA
SOUTHSIDE SETTLEMENT HOUSE
The Southside Settlement House was designed by Robert Mangurian and 
Craig Hodgetts in 1980. It was located in the Germantown neighborhood 
of Columbus, Ohio, until it was demolished in 2011 (Architect Magazine, 
2013). The Southside Settlement House contained classrooms, offices and 
other community facilities. 
“The new building for the Southside Settlement is in a portion of Colum-
bus known for its tenacious community spirit in spite of numbing poverty 
and systematic neglect. The architectural challenge was to represent the 
community values of self-reliance, determination and realism. . . yet also to 
provide accommodation for the round-the-clock activities of a town center,” 
Craig Hodgetts (Southside, 2013). 
The building was built out of cinder blocks, galvanized metal tubes, shed 
roofs and portal windows. Both the outdoor and indoor circulation served 
as places to gather and perform. The shape of the building created an inner 
courtyard, surrounded by bar buildings to the north and south, a gym to the 
west and a theatre to the east. The courtyard was set up similar to a stage, 
complete with a grand staircase. The entire building acted like a community 
in that it evoked people to enter, to interact with each other and to learn 
from these interactions, all within the confines of the building and courtyard 
(Architect Magazine, 2013). 
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“As you move through the space, you watch and are watched, the circula-
tion areas become place to gather or perform, and the whole building builds 
a community by inviting us act together, to act out, to activate our relations 
within the building’s frame,” (Architect Magazine, 2013).
The project reacted to the surrounding community in multiple fashions. Its 
height did not exceed the average height of the houses in the area (South-
side, 2013). The gym and theatre both had gabled roofs, a common style 
seen in the older houses surrounding the site. 
The Southside Settlement House was built to represent the gritty working-
class neighborhood that surrounded it. In this way, the Southside Settle-
ment House was a part of the community rather than standing out within 
the community. 
Clockwise from top right: grand staircase in courtyard from above, 
grand staircase in courtyard from below, ramped side entrance, 
Southside Settlement House from the street
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SUPERKILEN URBAN PARK
Superkilen Urban Park in Copenhagen, DE is a kilometer-long public park 
that brings together over 60 nationalities that surround the park within the 
city. It provides a platform for exchange and interaction between children 
and adults alike. 
Superkilen is composed of three color-coded areas:
1. An expansive square that serves as an extension to an adjacent sports 
hall and renovated warehouses for public space. It is colored red, orange 
and magenta. It is a weekly marketplace and features a variety of objects 
to support physical activity and community gathering (i.e. swings, monkey 
bars, a boxing ring, slides, punching bags, skateboard ramps, street furni-
ture for community gathering).
2. A plaza that is marked in black and called the “urban living room.”
3. A green space that serves as the backdrop for a surrealist collection of 
more than 100 objects from the 60+ cultures represented. 
A bike path runs throughout the park, connecting the three areas while also 
integrating the park into the urban space on a larger, citywide context. Co-
penhagen is one of the most bicycle-friendly cities Superkilen is just part 
of an extensive network throughout the city (ex.1 km of 43 km of off-street 
routes). There are currently 23 km of on street lanes and these routes are 
constantly being extended.
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THE RED SQUARE
THE “URBAN LIVING ROOM”
GREEN PARK
30 
SECTION A THROUGH THE RED 
SQUARE
SECTION B THROUGH THE “URBAN 
LIVING ROOM”
SECTION C THROUGH THE GREEN 
PARK
A
C
B
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ARCHITECTURE FOR CHILDREN:
THE GREAT OUTDOORS
places to run, a flexible environment, loose 
soil and pebbles, water sculptures, small and 
large slopes to play on, complex climbing, 
enjoying and observing nature
A PLACE FOR INTERACTION
meandering paths, multiple bike routes, sport 
courts, a playground, skateboard ramps, 
swings, monkey bars, wide open spaces, 
hills and hidden paths
TEXTURE, DETAIL COLOR
bold colors and textures on the surfaces 
of each area, different lighting throughout, 
ground manipulation which alters the ceiling 
plane, varying textures
32 
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EDUCATION AND THE CITY
CHICAGO: A CITY OF NEIGHBORHOODS
Chicago is  located in the northeast corner of Illinois. It is 
bordered to the east by Lake Michigan and to the north, 
west and south by suburban areas.
INDIANA
MICHIGAN
WISCONSIN
OHIO
IOWA
LAKE
MICHIGAN
ILLINOIS
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OHIO
Historically speaking, Chicago is a city of neighborhoods. 
Ever since I was a child, I remember my mother referenc-
ing her elementary school or parish when someone asked 
her where she grew up. We associate our past with a 
specific neighborhood defined by infrastructure such as 
churches, schools and community centers. The City of 
Chicago is comprised of 77 “community areas.” Smaller 
neighborhoods are found within each of these areas. 
The city follows a fairly strict grid that extends out to the 
surrounding suburban areas and ends when the city meets 
Lake Michigan to the east. The Chicago River’s north and 
south branches meet in the central business district and 
flow into Lake Michigan. 
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A network of expressways, light rail lines and subways 
meets in the central business district, known as “The 
Loop.” This transportation infrastructure extends into the 
City of Evanston to the north,  the state of Indiana to the 
east, the City of Blue Island to the south and the Village of 
Oak Park to the west.
OAK PARK
EVANSTON
THE LOOP
INDIANA
BLUE ISLAND
36 
Expressway
Light Rail System
Community Area Boundary
Chicago River
THE NORTH SIDE OF THE CITY OF CHICAGO
HIGH-RISE APARTMENTS AT LAKE FRONT
SINGLE FAMILY HOUSES FARTHER FROM LAKE
THE LOOP
HIGH RISE APARTMENT BUILDINGS
SKYSCRAPERS
VERY DENSE
THE SOUTH SIDE OF THE CITY OF CHICAGO
LESS DENSE
SMALLER SCALE HOUSING
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ETHNICITY IN CHICAGO
The main ethnic groups in Chicago include:
Irish, German, Italian, Mexican, Arab, Jewish, English, Bosnian, Croatian, Bulgar-
ian, Czech, Greek, African-American, Korean, Chinese, Indian, Filipino, Vietnam-
ese, Lithuanian, Polish, Romanian, Russian, Serbian, Slovak, Swedish, Ukrainian, 
Dutch, Belgian and Puerto Rican.
Many of the small neighborhoods within the larger city were settled by immigrants 
in the 1800’s. The Irish settled on the south side of the city in the early 19th century. 
German immigrants settled on the northwest side beginning in the middle of the 
19th century. There is also a large Polish population on the southwest side of the 
city. Just west of the central business district is an area settled by Italian immigrants 
known as “Little Italy.”
With each ethnic group in the city comes cultural centers, festivals and schools. This 
infrastructure helped to foster different identities for the neighborhoods that still exist 
to this day. While some of the neighborhoods are more diverse than they initially 
were, the cultural roots are still present in the identity of the neighborhood. 
Ethnic map of the City of Chicago in 1950 by the Department of 
Development and Planning. This map shows the dominant ethnicities 
of different areas in 1950.
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RACIAL SELF-IDENTIFICATION IN 2000
> 80% Hispanic
Majority White
> 80% White
Majority Hispanic
> 80% African-American
Majority African-American
Majority Asian
No Majority
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GREEN SPACES MUSEUMS CIVIC CENTERS
art
archeology, science 
and natural history 
children
chicago history
parks
conservatories
zoos
community centers
cultural centers
EXISTING PUBLIC SPACE IN CHICAGO
40 
Social and cultural learning takes place outside the walls 
of a classroom and is not limitied to children. Places in 
which people learn include: parks, conservatories, zoos, 
museums, community centers, cultural centers.
Each of these public spaces offer a platform for children 
and adults to learn. They also help in creating an iden-
tity for the surrounding neighborhood or larger community 
area in which they are located. 
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WHY SCHOOLS CLOSE: CHICAGO
CHANGE IN POPULATION OF SCHOOL-AGED 
CHILDREN BY COMMUNITY AREA
increase in school-age population
0.1%-28.3%
decrease in school-age population
0.1%-20.0%
decrease in school-age population
20.1%-60.0%
Throughout the United States, public schools are being 
closed every year. This trend is becoming extreme in cit-
ies such as New York City, Chicago, Philadelphia, Wash-
ington D.C., and Sacramento. Along with school closings 
come layoffs and abandoned buildings within the urban 
landscape of these major cities. In Chicago, schools were 
evaluated on their surrounding areas as well. These maps 
show change in population of school-age children and 
poverty rates by community area.
42 
INCREASE IN POVERTY BY COMMUNITY AREA
more than 30% of households living in 
poverty
20-30% of households living in 
poverty
10-20% of households living in
poverty
below 10% of households living in
poverty
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In recent years, the City of Chicago has seen an increase 
in levels of youth homicide and violence. Many of the 
schools within the Chicago Public School system are old 
and under-capacity. Elementary schools that are deemed 
“under utilized” or “under performing” 
are sometimes shut down (Ossei-Owusu 2013). 
Most recently, it was voted to close 49 elementary schools 
within the next two school years. 
As a result, students in those neighborhoods will see an 
increased distance in which they must travel to school. 
Some see this as sending these students into danger, as 
students from one neighborhood are required to trek into 
their rival neighborhoods to attend school each day. Of 
these displaced students, 42% continue to attend schools 
with very low levels of academic achievement (Webley 
2013). 
CHICAGO PUBLIC SCHOOL CLOSINGS
CLOSED SCHOOLS
CLOSED SCHOOLS, RELOCATED
CLOSED SCHOOLS, REPURPOSED
SCHOOLS RECEIVING STUDENTS
44 
CLOSED SCHOOLS
These schools will close their doors for good. Many of 
these schools are located in areas of high poverty. 
45
CLOSED SCHOOLS: RELOCATED 
These schools will close their doors for good. The school 
will be relocated to another building where it will receive 
students from other closing schools.
CLOSED SCHOOLS: REPURPOSED 
These schools will cease to exist as a CPS elementary 
school. In turn, the building will be renamed and remain in 
use. Some proposals for these buildings include commu-
nity centers and contract schools within the CPS district.
46 
RECEIVING SCHOOLS
These schools will receive students from closing schools 
or be combined with a closing school in their existing 
building. 
47
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 THE SITE: ANDERSONVILLE
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SITE SELECTION: ANDERSONVILLE
CRITERIA
In choosing a site I looked for community areas that were in the middle. The 
areas I considered had an increased poverty rate and decreased popula-
tion of school-aged children, yet the changes were not the highest or lowest 
in the city. 
A closed elementary school was also crucial in selecting the community 
area. I considered the communities in the middle of this range to be at a 
“tipping point” with the potential to improve or worsen in the future. 
Other criteria included proximity to: expressways / public transit, major thor-
oughfares, and the Chicago River / Lake Michigan.
ANDERSONVILLE
The site I have selected is on the North side of Chicago in a community 
area with a large decrease in population of school-age children and a rate 
of 10-20% of households living in poverty. Andersonville is a smaller neigh-
borhood within the larger community area of “Edgewater,” extending South 
into the community area of “Uptown.”
This mapping (right) combines data on increased poverty rates and de-
creased populations of school-aged children in relation to the recently 
closed schools (exact data on pages 42-43). The darker the community 
area, the more prevalent the demographic changes. 
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OVERLAY OF DEMOGRAPHIC CHANGES
higher poverty level, lower population 
of school-aged children
medium poverty level, some decline in 
population of school-aged children
lower poverty level, little change in 
population of school-aged children
little or no change in poverty levels 
and population of school-aged children
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EDGEWATER
UPTOWN
LINCOLN SQUARE
WEST RIDGE
LAKE MICHIGAN
ANDERSONVILLE
EDGEWATER
UPTOWN
LINCOLN SQUARE
WEST RIDGE
LAKE MICHIGAN
ANDERSONVILLE
Commuter Rail
Light Rail System
Community Area Boundary
Closed School
The neighborhood of Andersonville is located in the south-
west corner of the Edgewood community area. Anderson-
ville is approximately 6.5 miles north of the central business 
district, “the Loop.” It is one mile West of Lake Michigan. 
Andersonville is within walking distance of two different 
lines of the light rail system and the Union-Pacific North 
line of the commuter rail servicing the Northern suburbs.
Chicago River
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The origins of the neighborhood of Andersonville date back to the 19th century. 
Swedish immigrants flocked to Andersonville, which was then a distant north-
ern suburb of Chicago. Following the Great Chicago Fire of 1871, wooden 
homes were outlawed in Chicago and more Swedish immigrants looked to 
Andersonville, located out of the city limits, as a place to settle (Andersonville, 
2013). Wooden homes were a cheap alternative to the stone or brick homes 
required by the City of Chicago.
The neighborhood’s first school was built at the intersection of Foster Avenue 
and Clark Street in 1854 (Andersonville, 2013). In 1908, the building that would 
eventually house Lyman Trumbull Elementary School was built just one block 
west, at the intersection of Foster Avenue and Ashland Avenue. This school 
was one of the 49 schools closed this past summer.
Andersonville developed around Clark Street, the commercial strip of the 
neighborhood. Clark Street was soon dominated by Swedish businesses, 
bakeries, delis, blacksmiths, hardware stores and shoe stores (Andersonville 
2013). Around this time local churches were founded. Ebenezer Lutheran 
Church, Bethany Methodist Episcopal Church and St. Gregory’s Roman Cath-
olic Church reflected the religious diversity of the area that still exists to this 
day.
During the depression, the Swedes began to move to the suburbs. Following 
World War II, the area saw a decline in the Swedish population. Some of the 
previously Swedish-owned businesses on Clark Street were replaced by stores 
and restaurants owned by Koreans, Lebanese and Mexicans (Andersonville 
2013). In 1976, the Swedish American Museum was opened on Clark Street. 
Even though many of the Swedish businesses remained, other gift shops and 
ethnic restaurants continued to open and diversify the neighborhood. 
Present-day Andersonville is still one of the most concentrated areas of Swed-
ish culture in America. Andersonville is also home to one of Chicago’s largest 
Gay and Lesbian Communities, as well as a large Middle Eastern and His-
panic population (Andersonville, 2013).
HISTORY OF ANDERSONVILLE
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LYMAN TRUMBULL ELEMENTARY SCHOOL
1908
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LOOKING NORTH ON CLARK STREET
1916
CLARK STREET AND FOSTER AVENUE
SWEDISH AMERICAN MUSEUM ON CLARK STREET SWEDISH BUSINESSES ON CLARK STREET
1976
2013
PUBLIC SPACE IN ANDERSONVILLE EDGEWATER
UPTOWN
SITE
LINCOLN SQUARE
Subway Stop
Park
School (Public and Private)
Church
Library
Edgewater Historical Society
Swedish American Museum
Andersonville Chamber of
Commerce
LAKE MICHIGAN
Commuter Rail
Light Rail System
Community Area Boundary
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THE SITE: NEIGHBORHOOD SCALE
The proposed site is located on the Northwest corner of 
the intersection of Foster Avenue and Ashland Avenue. 
It is currently home to an empty building that previously 
housed the former Lyman Trumbull Elementary School, 
one of the 49 Chicago Public Schools that closed this 
summer. It is one block West of Clark Street and Foster 
Avenue, the commercial hub of the Andersonville neigh-
borhood. To its immediate West is the Ebenezer Lutheran 
Church. The site is bordered to its North, East and South 
by housing ranging from one to three stories in height.
SITE
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residential
mixed residential/commercial
commercial
churches
NEIGHBORHOOD ZONING
58
B
C
A
FOSTER AVENUE
AS
HL
AN
D 
AV
EN
UE
FARRAGUT AVENUE
193’
14
0’
26
1’
359’
170’
12
3’
The site is approximately 71,177 ft2. It currently contains 
an empty elementary school and parking lot.
The site’s immediate surroundings are streets and alleys, 
with the exceptions below: 
A - Ebenezer Lutheran Church
B - Ebenezer Lutheran Church playground
C - Andersonville Park
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SITE ADJACENCIES: BUILDING TYPES
SITE
60 
2 3 4
6 7 8
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EXISTING BUILDING TYPOLOGIES: HOUSING
SINGLE FAMILY HOUSE DETACHED ROW HOUSE
ATTACHED ROW HOUSEDUPLEX
APARTMENT COMPLEX
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EVOLUTION IN HOUSING TYPOLOGIES
PAST PRESENT
Wood was the primary material used in construction 
when Swedish immigrants began to build in the area. 
It was cheap and not allowed for use within the city 
limits following the Great Chicago Fire in 1871 so the 
immigrants looked beyond the city limits to use wood 
(Andersonville, 2013). 
Detached row houses are mixed in with the wooden 
single family homes. These were primarily constructed 
out of brick and stone.
Larger apartment complexes made out of a variety of 
materials have recently been built along Foster Avenue, 
Ashland Avenue, and Clark Street. They are taller than 
the older housing stock and commonly seen on the 
busier roads in Andersonville.
63
COMMUNITY: WHERE DOES IT EXIST?
64 
DAY
ASHLAND AVENUE
CLARK STREET
FOSTER AVENUE
65
NIGHT
ASHLAND AVENUE
CLARK STREET
FOSTER AVENUE
ANDERSONVILLE THROUGHOUT THE YEAR
WINTER SPRING
Late Night and Late-r Night Extended Holiday Shopping Hours, Clark Street
Julmarknad Christmas Bazaar, Swedish American Museum
St. Lucia Day, Swedish American Museum and Ebenezer Lutheran Church
Festival of Lights, Swedish American Museum and Clark Street
Svensk Julgudstjanst (Swedish Christmas Services), Ebenezer Lutheran Church
Andersonville Wine Walk, Clark Street
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SUMMER FALL
Andersonville Sidewalk Sale, Clark Street
Andersonville Midsommar Fest, Clark Street
Taste of Andersonville, Clark Street
Weekly Farmers’ Market, Berwyn Avenue
Andersonville Dessert Crawl, Clark Street
Weekly Farmers’ Market, Berwyn Avenue
Andersonville City Made Fest, Clark Street
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PROPOSED PROGRAM
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PROPOSED PROGRAM AND ACTIVITIES
LEARNING SPACES
Smaller rooms for...
Computer clusters
Community archives
Library
Offices
Multi-purpose rooms for...
Adult-education classes
After-school programs
Large space for...
Meeting rooms
Auditorium
Gallery
Interior streetscape/corridor
Green space for...
Outdoor seating
Community garden
Protected play
OTHER
Public rest rooms
Kitchen (public/private)
PROGRAMS
Adult Education Courses
Classrooms
After-school Programs
Classrooms
Play areas (indoor/outdoor)
Computer Classes
Computer labs
Art Exhibitions
Gallery space
Small kitchen
Gathering space (indoor/outdoor)
Cultural Events
Gathering space (indoor/outdoor)
Meeting rooms
Auditorium
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POTENTIAL NETWORKS
1. Ebenezer Lutheran Church
2. Andersonville Park
3. Clark Street
Surrounding neighborhood via sidewalks, streets 
and alleys
1
2
3
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THESIS WORK
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CULTURAL VS. EVERYDAY
WHO is learning?
children
young adults
adults 
elders
 
WHAT is being learned?
the everyday vs. the cultural
WHERE are they learning?
indoors and outdoors
in and out of classrooms
citizenship courses
english language classes
legal counseling
indoor and outdoor play
afterschool programs
community garden
digital archives
physical archives
demonstration kitchens
swedish, korean, lebanese, 
mexican
daily marketplace
community gallery
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HOW DOES IT CHANGE?
GROUND FLOOR, 9 AM GROUND FLOOR, 4 PM
GROUND FLOOR, SUMMER FOURTH FLOOR, SUMMER
GROUND FLOOR, WEEKEND SECOND FLOOR, WEEKEND
GROUND FLOOR, 8 PM
GROUND FLOOR, WINTER
THIRD FLOOR, WEEKEND
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COMMUNITY IDENTIFIERS
STOOP AND SIDEWALK
BACKYARD
ALLEY
STOOP AND SIDEWALK
ALONG ASHLAND AVE.
GREAT LAWN AS
PROTECTED PLAY
ALLEY TURNED
MARKETPLACE
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ADDITION
SITE PLAN : 1/16” = 1’
A
B
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PLANS
SECOND LEVEL : 1/16” = 1’
THIRD LEVEL : 1/16” = 1’
ROOF PLAN : 1/16” = 1’
COM
MUN
ITY
 RO
OM
REA
D
ARC
HIVE
S
ENS
EXIS
TING
 CLA
SSR
OOM
S
TERRACE
VIEW
 OF
LAK
E M
ICH
IGA
N VIEW OF
CITY SKYLINE
ENT
RY F
ROM
PAR
K
NEW
 ENT
RY OLD ENTRY
EBE
NEE
ZER
LUT
HER
AN C
HUR
CH
Y
86
SITE SECTIONS
CROSS SECTION - A : 1/8” = 1’
87
LONGITUDINAL SECTION - B : 1/8” = 1’
88
ASHLAND AND FOSTER
89
THE LAWN
90
FROM PARK
91
THE ADDITION
92
ATRIUM
93
ROOF
